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Abstract 

Nowadays, the world in which we live in cannot be imagined without new 

technologies. Undoubtedly, ICT tools and devices have become one of the 

foundations of our society and part of our everyday lives. Therefore, and 

considering the expansion of all these tools, the field of education has also been 

shaped and transformed. Indeed, when social media and ICT devices are 

introduced in the educational field, the way in which students learn and educators 

teach changes inevitably. The purpose of this dissertation is to describe and 

analyse the use of ICT tools in some EFL secondary classrooms, studying the 

approaches of both teachers and students. Furthermore, this paper also attempts 

to determine if a correlation between the use of ICT devices and students’ 

motivation actually exists. Therefore, several research instruments have been 

applied to collect data for the present study, such as student questionnaires, 

teacher interviews and classroom observations. Moreover, a didactic proposal 

was put forward, which involved the creation of a blog which allowed to present 

the students’ work and interventions. Indeed, the use of this blog has been crucial 

to try to determine if the correlation mentioned above between ICT tools and 

students’ motivation exists. Apart from the blog, several other tasks which 

involved the use of social media and ICT devices have also taken place. 
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1. Introduction 

Currently, the world cannot be imagined without new technologies. In recent 

times, social media and ICT have met every aspect of our lives and, 

consequently, the way we teach students needs to be profoundly transformed. 

Therefore, the teaching of digital natives cannot be conceived without including 

digital competence in the process. This will provide teachers with new 

opportunities to make students interact and learn by using the tools which are 

already familiar to them in order to look for and obtain information which will later 

be turned into knowledge. 

 Authors like Higley and Seo (2013) make a valid point when they claim 

that “there is a gap between older and younger users of digital media” (p. 20). 

The term which has been previously used, digital natives, defines almost the 

majority of students in schools today. The reality is that these students are 

constantly exposed to social media and ICT tools, a fact which sometimes 

clashes with the reality of teachers, referred as ‘digital immigrants’ who, as such, 

are less used to making use of these new technological advances. Thus, keeping 

updated regarding the technological advances can be a demanding task for 

teachers, but it is certainly an aspect to take into account. 

 One can find plenty of examples of educators who have decided to 

integrate social media and ICT tools in the classroom. Certainly, these devices 

and applications have an undeniable ability which may allow remodelling the way 

students learn (deNoyelles, 2013). These instruments offer a broad range of 

possibilities regarding not only activities and tasks, but also ways in which lessons 

are taught as well. Nevertheless, it should also be the duty of educators to teach 

and promote a responsible use of all these tools, as well as to make students 

aware of the risks they may imply. Cyberbullying, for instance, is an unfortunate 

reality in many schools. Thus, students should be warned of the dangers and 

consequences that such actions may involve. 

 Furthermore, and according to Decree 34/2015, 15th May, which 

establishes the secondary education curriculum in the Balearic Islands, the 

current educational law in Spain is based on the acquisition of key competences. 

It is claimed that, with the new learning necessities, an interdisciplinary vision 
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should be offered. Moreover, it is believed that this system of learning by 

competences improves the students’ learning processes as well as their 

motivation to learn. The current educational law establishes seven different 

competences, one of them being digital competence, which deals with the usage 

and knowledge of various ICT tools and devices. Thus, the introduction of these 

ICT tools becomes an essential part of the curriculum, and teachers and 

educators must find a way to implement them in a meaningful way in the 

classroom. 

 However, even though the introduction of these digital devices seems to 

mark the path for future steps in the way education is being shaped, it is not easy 

to reach an agreement on how to implement them. Different points of view can 

be found, alongside detractors who believe that it is not wise to rely exclusively 

on these new technological tools. One cannot deny the fact that the way students 

learn is evolving. Thus, it is essential that teachers and educators adapt to the 

demands of this moment without losing sight of what is undoubtedly important: to 

provide the students with a good quality education which allows them to grow up 

in every aspect of their lives. 

1.1. Justification  

As stated by Kim and Xie (2013), meeting all students’ needs can be a highly 

demanding task, and new technologies may offer a wide range of opportunities 

to fulfil those needs. Moreover, Pons (2012) claims that we need to think about 

the way present and future generations should be formed. Thus, it seems evident 

that education needs to meet the requirements of the modern age in which we 

live. In this sense, teachers should try to take advantage of the current situation 

and provide students with meaningful opportunities to learn and acquire 

knowledge, instead of being reluctant to incorporate new methodologies in their 

classrooms. Kaware and Sain (2015) take this argument further in suggesting 

that, nowadays, the conventional approaches to teaching and learning of the past 

have no longer place in classrooms, and that new and innovative methodologies 

should be implemented in an efficient and effective way. 

  However, one cannot deny the fact that the use of ICT devices does not 

automatically guarantee a positive repercussion on students’ learning. Brun and 
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Hinostroza (2014) make a valid point when they say that “it should not be 

assumed that the use of ICT is per se a necessary and sufficient condition for a 

good pedagogical practice” (p. 223). Thus, teachers need to be careful when 

choosing how and when to incorporate ICT tools in the classroom. 

1.2. Aims 

The purpose of this paper is to describe and analyse the use of ICT tools in some 

EFL secondary classrooms, studying the approaches to their application by both 

teachers and students. Furthermore, this paper attempts to determine if there is 

a correlation between the use of ICT devices and students’ motivation. Data have 

been gathered through a combined quantitative-qualitative approach in which 

student questionnaires have been administered, and teacher interviews and 

classroom observations have taken place. 

 Furthermore, a didactic proposal has been put forward, in which a private 

blog has been created in order to compile the students’ work and interventions. 

The use of this blog has been crucial to try to determine if the correlation 

mentioned above between ICT tools and students’ motivation actually exists. 

Apart from the classroom blog, other activities making use of ICT devices have 

been designed and held in the classroom. 

2. Theoretical background 

This section aims to provide an insight of the major authors and works in the fields 

of ICT use in educational environments and motivation, especially second 

language motivation. 

2.1. The use of ICT and social media in the classroom 

As stated before, ICT has turned into one of the foundations of our modern 

society. Thus, the understanding and mastery of ICT have become an essential 

part of today’s education, alongside numeracy, writing and reading (Singh, 2015), 

and it is expected to revolutionise the way students learn. Similarly, ICT is seen 

as an effective improvement of the quality of education by Ministries of Education 

around the world (Tondeur et al., 2016). Regarding the case of Spanish 

education, it has been commented that the digital competence is considered one 
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of the basis of the educational curriculum, together with other key competences 

such as: linguistic communication, learning to learn, mathematics, science and 

technology, social and civic values, sense of initiative and entrepreneurship, and 

cultural awareness and expression (Organic Law 8/2013, 9th December, for the 

enhancement of educational quality). 

 Indeed, taking into account the rapid expansion of ICT tools, the field of 

educational and its processes have been extremely transformed. 

Notwithstanding the huge number of new resources, products and tools are 

constantly being introduced. Teachers need to be informed of the latest 

educational changes that technology is able to provide (Mohd Ayub, Bakar, & 

Ismail, 2015). 

 Many advantages seem to be attributed to the use of ICT tools in an 

educational context. Cowie and Jones (2009) state that ICT can foster current 

educational objectives, such as collaboration, reflection, and knowledge selection 

and creation, among others. In addition, using ICT in classrooms can make 

“lessons more interesting, more enjoyable for both teachers and students, more 

diverse, more motivating and more supportive of productive learning” (Uluyol & 

Ṣahin, 2014, p.67). Indeed, ICT tools allow teachers to create a different kind of 

activities to be performed in class, such as collaborative tasks and workshops 

(Paliwoda-Pękosz & Stal, 2015), which can help foster students’ collaboration 

and motivation. In fact, as Yang and Chang (2012) claim, “technology has created 

opportunities for learning to become a more interactive process between 

instructors and learners, as well as among learners” (p. 128). Thus, the 

advantages of the introduction of ICT devices seem to be evident, allowing both 

teachers and students to benefit from the possibilities they offer. 

 A significant number of authors have examined how these ICT tools can 

benefit students when implemented properly. An example of this is the study 

conducted by Zayed (2016), in which he proposes several activities intended for 

the English Language class. These activities were designed with the goal to use 

the WhatsApp application in mind. This author makes a valid point when he 

explains that, taking into account the devotion that students nowadays have 

towards their smartphones, teachers can occasionally make use of these devices 
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to attract students’ attention and interest, as well as to increase their levels of 

motivation. As a matter of fact, a later section in this paper analyses the topic of 

motivation, especially second language motivation. 

 In addition, some authors (such as Mylläri et al., 2011) have wondered 

whether students perceive the use of ICT in the classroom as purposeful and 

meaningful. Their findings confirm the hypothesis that, in general, students enjoy 

using ICT tools in the classroom context, as well as regarding it as being of 

practical and positive value. Nevertheless, it is worth mentioning that teachers in 

this study selected specific activities which they thought would be suitable and 

meaningful. Thus, the choice (and creation, perhaps) of tasks is an aspect which 

teachers should consider when they are planning to implement ICT tools. 

 Similarly, Cebrián de la Serna, Palomo, Ruiz and Sánchez (2009) claim 

that positive evidence can be observed when ICT tools are used, especially 

regarding motivation and attitude enhancement. Moreover, these new 

technological tools allow teachers and educators to provide students with more 

diverse methodological strategies since ICT tools, and especially the Internet, 

offer a high number of resources, possibilities and alternatives. 

 However, several authors (Cowie & Jones, 2009; Lai & Chen, 2011; 

Livingstone, 2012; Tondeur et al., 2016) discuss how schools in general, and 

teachers in particular, seem reluctant to adapt their lesson plans to these new 

trends in education. Indeed, these authors point out the fact that, whereas 

governments have quickly provided schools with numerous ICT tools and 

devices, this has not always been complemented by proper teacher instruction. 

Moreover, this situation is added to the discussion (a discussion which is, by the 

way, unresolved) over whether ICT should be understood only as a support for 

the traditional ways of teaching, or an entirely different approach to pedagogy 

(Livingstone, 2012). Both visions have supporters and detractors. Nevertheless, 

reaching an agreement is certainly not an easy task since a significant number of 

factors ought to be taken into account. 

 For instance, as Brun and Hinostroza (2014) claim, although ICT tools are 

widespread and available in most schools, it is not easy to prove “a positive 

impact of ICT on students’ learning outcomes” (p. 223). In the same way, Uluyol 
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and Ṣahin (2014) view the introduction of ICT into schools as a significant 

challenge, considering their rigid timetables, as well as the pressure of 

examination demands. Moreover, according to Highley and Seo (2013), it cannot 

be assumed that digital and social media are the magical solution to the issues 

which schools currently face. 

 In the same way, as stated by Cebrián de la Serna, Palomo, Ruiz and 

Sánchez (2009), teachers and educators should never forget that, although new 

technologies certainly need to sustain today’s educational practices, these have 

to be based on a good pedagogical project. Thus, these authors believe that ICT 

tools are the means by which a high-quality education system can be developed, 

but certainly not its only element. 

 Furthermore, a study by Pons (2012) shows that both teachers and 

students have just acquired those digital competences which they need in order 

to perform their professional and personal tasks. As a consequence, this situation 

leads to a vicious circle, because if either teachers or students are not actually 

capable of using ICT tools in the classroom, their use is reduced and, thus, none 

of the parts makes progress in the field. Therefore, teacher formation in the field 

becomes crucial, in the sense that it is necessary that teachers have the ability 

and capacity that lead to the acquisition and practise of these basic competences. 

As it has been mentioned before, teachers and educators are often regarded as 

‘digital immigrants’, and the reality is that constant updating is needed when we 

talk about ICT devices and social media. Thus, it can certainly be a highly 

demanding task. 

 Another issue concerning the use of these tools in the classrooms points 

at how, in some subjects, the use of new technologies does not seem to be 

effective at all (Cebrián de la Serna, Palomo, Ruiz & Sánchez, 2009). They do 

not have an adverse impact on the students’ learning progress either. However, 

positive effects cannot be obtained by merely making use of these ICT tools. As 

it has been mentioned before, it may be true that students consider these devices 

useful and exciting, but it is certainly complicated to prove whether they lead to a 

meaningful learning or not. 
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2.1.1. The use of blogs 

As a result of the expansion of computer and technology use for everyday 

communication, these means have undoubtedly become part of our daily lives. 

The Internet, in particular, has been a resource of great importance to 

complement students' experiences (Liu & Lan, 2016). In addition, as Kim and Xie 

(2013) state, social media imply that users can now actively participate in the 

creation of web content, and not simply be information consumers. Taking into 

account how the web is used today, it can be seen that content is not just 

designed and posted by individuals, but under constant modification by many 

different users (Tindall, 2013). Thus, when these social media technologies are 

implemented in the educational field, the way in which students learn, work 

together and interact changes dramatically. In fact, as stated by Warren and 

Wakefield (2013), the students “are no longer passive learners simply reading, 

listening and repeating; instead, they interact actively with faculty and respond to 

the learning content as participants in the pedagogical process” (p. 98). In other 

words, teachers and educators nowadays should make sure that students take 

an active part in their learning process, and ICT devices can help them to achieve 

this purpose. 

 Concerning blogs and blogging sites, several definitions can be found. 

According to Tindall (2013), “a blog can be described as an online forum for 

collection of personal writing, interactive discussion, and for educational activities 

such as reflection” (p. 51). Similarly, authors like Farwell and Krüger-Ross (2013) 

define blogs as journals which allow thoughts and impressions to be analysed. 

Furthermore, blogs permit to create conversations between the author and other 

users or readers thanks to the comments section. As a result, blogs can be seen 

as an excellent tool for discussion and feedback. 

 As stated by Yang and Chan (2012), even though blogging was not created 

having in mind educational purposes, the truth is that it has been widely used in 

educational sectors. Thus, many teachers and educators have been attracted by 

the format and simplicity of blogs, and they are taking advantage of these tools 

to carry out their lessons (Cebrián de la Serna, Palomo, Ruiz & Sánchez, 2009). 

According to Morgan (2015), many teachers have carried out blogging in their 
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classrooms and have created blogging projects to boost conversation, thought, 

social networking, and enhancement of reading and writing. Moreover, as stated 

by Juan-Garau and Jacob (2015) “through blogs, L2 learners can discuss 

different issues, thus voicing their opinions and concerns, while receiving 

feedback on their views” (p. 57). 

 In addition, blogs and other social media tools can provide excellent 

chances for students to improve their digital competence while they keep working 

on more traditional skills (Nair, Tay & Koh, 2013). Furthermore, as Kim & Xie 

(2013) claim, blogs (as well as other social media tools) allow for a more “student-

centered learning, rich and flexible learning with multiple media, collaborative 

interactions within a class or outside the classroom” (p.187). Indeed, blogs allow 

educators to post class materials of many different kinds, a fact which can 

certainly benefit both students and teachers. In this sense, blogs can serve as 

means to support the contents seen in class, or as a way to expand on more 

information. 

 Authors such as Cebrián de la Serna, Palomo, Ruiz and Sánchez (2009) 

have listed a few advantages which the use of blogs in education may offer. 

Firstly, they mention the fact that the students become protagonists of their own 

learning process. Secondly, they claim that blogs lead to high participation and 

interaction levels. Thirdly, they emphasise that blogs are simple and easy to use. 

Finally, they highlight that blogs can be accessed anywhere, anytime, allowing 

teachers, and students as well, to check the contents uploaded and post new 

information in a convenient and practical way. 

 Several authors have presented projects in which classroom blogs were 

involved. An example of this is the study conducted by Prieto-Arranz, Juan-Garau 

and Jacob (2013), in which a blog served as the transcultural third-space between 

several schools in Poland and in Spain. The use of this tool was found to be highly 

positive for the means of the presented study, allowing “inter-peer participation in 

a trusting environment” in which a sense of “virtual community” was created 

among the participants (p. 32). 

 However, an important issue when dealing with the Internet in general, and 

especially with platforms such as blogs, is the fact that “teachers need to balance 
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student safety with the benefits that come when students take ownership of and 

publish their work” (Cowie and Jones, 2009, p. 793). In fact, Morgan (2015) warns 

that a crucial stage when implementing blogging in the classroom is to adjust the 

blog settings in order to make it private so as to grant access and comments only 

from certain users. This point is also shared by Tindall (2013), who considers the 

students' privacy one of the main concerns which educators and instructors 

should contemplate when introducing blogs in the classroom. 

 Furthermore, it cannot be denied that the introduction of “social networks 

such as […] blogs bring a new and engaging social aspect to teacher preparation” 

(Franklin & Thankachan, 2013, p. 80). The use of this kind of tools can 

unquestionably be highly demanding for instructors, who may find in their 

continuous evolution and development an additional difficulty, especially if they 

want to keep updated in order to engage students. The fact that the students are, 

as they have been defined before, “digital natives” adds a point of pressure for 

teachers who do not want to be left behind in the current technological race. 

 In fact, authors like Farwell & Krüger-Ross (2013) wonder if “this desire to 

incorporate the newest technology, may have educators jumping from older 

technologies, such as blogs, to newer platforms such as Twitter, Tumblr, and 

others” (p. 208) and, inevitably, leaving blogging behind in the classroom 

environment. Nevertheless, they make a valid point when they argue that these 

more recent tools do not offer exactly the same advantages as blogs. Thus, even 

though it is true that many examples of teachers and educators who incorporate 

the latest trends in social media can be found, one cannot deny the fact that even 

if these new platforms have some more attractive features, they are certainly not 

as complete as blogs are. 

2.2. Motivation 

Much research has been devoted to talking about motivation, a key concept in 

psychology as well as education. In fact, according to Dörnyei (2000), 

approaches regarding motivation, especially in psychological literature, vary 

broadly concerning level and extension of analysis. Nevertheless, many 

researchers coincide in the fact that motivation theories describe three 

complementary features of human behaviour, namely “the choice of a particular 
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action, persistence with it, and effort expended on it” (Dörnyei, 2000, p. 520). In 

other words, motivation would explain the reason why people choose to do 

something, the length of time they are willing to perform that particular action, and 

the intensity with which they will persist in it. 

 The author also points out in a later work that the perspective of motivation 

has changed during the 20th century by explaining that motivation “has been 

considered as both affect (emotion) and cognition; it has been used as both a 

stable variable of individual difference and a transient-state attribute; and it has 

even been characterized as a process that is in constant flux” (Dörnyei, 2014, p. 

519). In fact, the concept of motivation has fluctuated from a biological angle to a 

more constructivist one (Dörnyei, 2000). 

 Regarding motivation in the field of education, authors like McDonough 

(2007) have identified the concept of motivation as a feature of the learners. 

However, it is true that motivation can be regarded as a transferable idea as well, 

in the sense that students can be motivated as a result of their teachers' actions, 

methodologies or attitudes, to name a few examples. In addition, this same author 

points out that motivation is indeed dynamic and may change over time, making 

it a certainly complex concept. 

 As stated by Pintrich and Schunk (2006), motivation is implied in every 

aspect of learning and teaching. These authors claim that motivated learners are 

interested in the activities and lessons and they also show efficient, self-

regulating cognitive strategies. Similarly, they state that motivated teachers and 

educators feel they play a major role in their students’ learning processes, work 

together with them and work more and with more passion. Thus, these authors 

believe that improving students’ motivation towards learning should be one of the 

main aims for teachers and educators. 

 In order to try to establish a useful and efficient method for teachers to 

boost students’ motivation levels, a system of four dimensions was proposed by 

Dörnyei (2001), as Guilloteaux and Dörnyei (2008) explain. These four 

dimensions are “creating basic motivational conditions […], generating initial 

motivation […], maintaining and protecting motivation […and] encouraging 

positive retrospective self-evaluation” (p. 58). 
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 Rogers (1969) stated that if students perceive something as relevant for 

their individual intentions and ambitions, then significant learning occurs. In the 

same way, Pintrich and Schunk (2006) believe that good results will only appear 

when the students participate actively in their learning processes. Thus, these 

authors claim that the teachers’ efforts should be devoted to creating a suitable 

classroom climate and conditions which allow meaningful learning to happen. 

 Two other concepts which have undoubtedly been widely used when 

speaking about motivation are the notions of intrinsic and extrinsic motivation, 

which have been defined by many authors (Bénabou & Tirole, 2003; Guay, 

Vallerand & Blanchard, 2000; Pintrich & Schunk, 2006; Ryan & Deci, 2000). 

Intrinsic motivation refers to the interest or joy that a certain activity may have per 

se. Thus, somebody who is intrinsically motivated would perform an action simply 

because he or she likes or enjoys it. Nevertheless, extrinsic motivation makes 

reference to the outcome or result of an activity. Therefore, somebody who is 

moved by this kind of motivation would perform an action thinking about a final 

goal or achievement. 

 As claimed by Ryan and Deci (2000), “intrinsic motivation has emerged as 

an important phenomenon for educators” (p. 55). In fact, these authors make a 

valid point when they say that intrinsic motivation derives in valuable learning. 

Thus, teachers and educators should try their best to provide students with 

opportunities in which valuable and meaningful learning happens. 

2.2.1 Second language motivation 

Motivation is a key concept not only in second language (L2) learning, but in the 

field of education in general. Indeed, it is an important idea for both teachers and 

learners, who very often use it to determine success or lack of thereof (Dörnyei, 

2014). The truth is that motivation is an incredibly complex concept which implies 

a significant number of factors, which can be classified as environmental, 

cognitive or social, among others (Dörnyei, 1994). 

 As stated by Ghenghesh (2010), L2 learners’ achievement has always 

been linked to their degree of motivation to master the language. In other words, 

and as Guilloteaux and Dörnyei (2008) also claim, motivation allows to explain 

the reason why a learner decides to initiate the study of an L2, as well as why 
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this same learner does not quit over the tedious process that is learning a new 

language. Considering the amount of work and effort that learning and studying 

an L2 takes, motivation is the only factor which explains why learners succeed in 

doing so. 

 According to Julkulnen (2001), “foreign language learning motivation has 

mainly been studied as a trait, as part of students' personality” (p. 29). However, 

he claims that little research has been devoted to define and understand the 

learning environment. Indeed, he believes that, specifically in the school and 

classroom background, motivation is regarded as an uninterrupted process of 

intercommunication between learners and the environment. Similarly, McGroarty 

(2001) explains that recent findings in “cognitive science and sociocultural theory 

as well as applied study of educational innovations” (p. 87) point to a huge 

development in the notion of motivation. In fact, they suggest that motivation 

cannot be attributed to individuals alone, but to specific educational backgrounds, 

as well as different exercises and tasks. 

 Regarding the role of the teachers, according to McDonough (2007), they 

have to consider “providing a supporting and challenging learning environment, 

but also facilitating the development of the learners' own motivational thinking” 

(p. 370). Thus, it becomes evident that teachers have a central role in the case 

of L2 motivation, and that it is certainly a difficult and complex task. Not only they 

have to provide students with support and orientation, but they should also be 

really careful not to demotivate them. 

 Furthermore, Guilloteaux and Dörnyei (2008) make a valid point when they 

claim that, generally, more work has been devoted to defining the term motivation 

than to finding a procedure which effectively motivates learners. For this reason, 

Dörnyei (2009) presented a new approach regarding L2 motivation and called it 

the “L2 Motivational Self System”. According to some authors (Dörnyei, 2009; 

Higgins, 1996; MacIntyre, Mackinnon & Clément, 2009), the notion of “self” is 

widely used in psychology. Back in 2005, Dörnyei presented a system of possible 

selves, referring to future possibilities. Normally, we tend to view these future, 

possible representations of ourselves as ideal ones. Thus, concerning L2 learning 

and motivation, these standards mark the path which a learner will follow in order 
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to reach those ideal requirements as an L2 user. In the same way, they can also 

determine the success or failure of a student.   

 Thus, this system presented by Dörnyei (2009) is formed by three different 

components. Firstly, there is the so-called “Ideal L2 Self”, which implies that if the 

future representation of oneself is fluent in the L2, this will be an effective 

"motivator to learn the L2" (p. 29) since it will activate the eagerness to get closer 

to this ideal representation of oneself. Secondly, the “Ought-to L2 Self” is 

presented, which is related to the features which are expected to be owned so 

that one may “meet expectations and avoid possible negative outcomes” (p. 29). 

Finally, there is the “L2 Learning experience”, which is associated with the 

learning situation, and examples of this third component are “the impact of the 

teacher, the curriculum, the peer group, [or] the experience of success” (p. 29). 

The author also claims that this last element is developed on a separate level 

from the previous ones. 

3. Didactic proposal 

3.1. Participants 

The participants of this study are students of 2nd, 3rd and 4th of ESO, and some 

teachers from IES Santa Margalida (Mallorca). A total number of 69 students from 

ages between 13 and 16 completed the didactic proposal. 13% of the students 

belonged to 2nd of ESO, 33% of them were in 3rd of ESO, and the remaining 54% 

were 4th of ESO students. In addition, 42% of the participating students were girls, 

while 58% were boys. 

 Apart from these students, another group of 15 students from the same 

high school answered both questionnaires as well, but they did not take part in 

the didactic proposal. They were students of 3rd of ESO, taught by the same 

teacher as the main group. There were eight boys and seven girls. Thus, this 

group will be known as the control group and the results extracted from their 

answers will be useful to check if the variation before and after the didactic 

proposal is significant. 

 Regarding the teachers, interviews were held with three teachers from 

different departments: two of them belonged to the English department and the 
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other belonged to the Catalan one. The purpose of these interviews was to know 

their opinions about the use of ICT tools in the classroom (by themselves and the 

students as well) and to talk about their perceptions on students’ motivation. 

3.2. Method 

First, students were given a questionnaire in order to determine the use of ICT in 

the classroom, as well as their level of motivation. In addition, a set of classroom 

observations were conducted, along with a series of interviews to teachers with 

the purpose to find out to which extent ICT tools are actually used in the 

classroom. Moreover, an intervention using ICT tools in the context of the English 

classroom was conducted, introducing a blog platform which students were 

expected to use. Apart from this main intervention, other activities including ICT 

devices also took place. Then, students were provided with the questionnaire 

again, with the purpose to determine to which extend these ICT instruments had 

an impact on students’ motivation. 

3.2.1. Initial questionnaire for the students 

The purpose of this questionnaire, which was given to the students before the 

proposal took place, was to try to assess their level and degree of motivation 

regarding the English subject, as well as their attitudes towards the use of ICT 

tools in the classroom. 

 The questionnaire consisted of 25 items, which can be grouped into four 

different categories: positive attitudes regarding the English subject (items a, b, 

c, d, e, f, i, j, k and m, a total of ten items), negative attitudes regarding the English 

subject (items g, n, o, p, q and r, a total of six items), suppositions about their 

future selves (two items, h and l) and, finally, statements regarding ICT tools 

(items s, t, u, v, w, x and y, seven items in total). The questionnaire, which was 

based on and adapted from the one used by Guilloteaux and Dörnyei1 (2008), 

can be found below in table 1. 

                                                 
1 Guilloteaux, M. J., & Dörnyei, Z. (2008). Motivating language learners: A classroom-oriented 

investigation of the effects of motivational strategies on student motivation. TESOL Quarterly, 

42(1), 55-77. Retrieved 28th January 2017 from http://www.zoltandornyei.co.uk/uploads/2007-

http://www.zoltandornyei.co.uk/uploads/2007-guilloteaux-dornyei-tq.pdf
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This is a completely anonymous questionnaire and its purpose is to find out how you feel about 

the English subject and the use of new technologies in class. Please, rate the following 

characteristics on a scale of 1-5. Use 1 to indicate a statement you “don’t agree with” and 5 to 

indicate a statement you “totally agree with”. 

 1 2 3 4 5 

a. I wish we had more English lessons at school      

b. I enjoy my English lessons      

c. English is one of my favourite subjects at school      

d. When the English lesson ends, I often wish it 

could continue 
     

e. I want to work hard in English lessons      

f. I enjoy my English lessons because what we do is 

easy for me 
     

g. Learning English at school is a burden for me      

h. Learning English will be useful for me in the future      

i. I feel I am making progress in English      

j. I believe I will get good grades in English this term      

k. I often experience a feeling of success in my 

English lessons 
     

l. I am sure that one day I will be able to speak 

English 
     

m. I often volunteer to participate in English lessons      

n. I am worried about my ability to do well in English 

this term 
     

o. I get very worried if I make mistakes during 

English lessons 
     

p. I am afraid that my classmates will laugh at me 

when I have to speak in English lessons 
     

q. I feel more nervous in English class than in my 

other classes 
     

r. English is a very difficult subject for me      

s. We normally use ICTs in the English class      

t. I enjoy lessons on a computer, tablet or 

smartphone 
     

                                                 
guilloteaux-dornyei-tq.pdf   

 

http://www.zoltandornyei.co.uk/uploads/2007-guilloteaux-dornyei-tq.pdf
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u. The teacher uses the computer, whiteboard, 

projector, etc. in class 
     

v. I think that the more often teachers use ICTs, the 

more I will enjoy school 
     

w. I can learn more from books than from ICTs      

x. My high school is well-equipped in terms of ICTs      

y. I would like to use social media (like blogs, 

Facebook, Twitter…) to perform school tasks 
     

Table 1. Motivation and ICT use students’ questionnaire. 

3.2.1.1. Results 

In this section, the results of the initial questionnaire will be analysed. As stated 

before, a total number of 69 students answered the survey. Figure 1 displays the 

results of the first group of items, those considering the students’ positive attitudes 

regarding the English subject and which are items a (‘I wish we had more English 

lessons at school’), b (‘I enjoy my English lessons’), c (‘English is one of my 

favourite subjects at school’), d (‘When the English lesson ends, I often wish it 

could continue’), e (‘I want to work hard in English lessons’), f (‘I enjoy my English 

lessons because what we do is easy for me’), i (‘I feel I am making progress in 

English’), j (‘I believe I will get good grades in English this term’), k (‘I often 

experience a feeling of success in my English lessons’) and m (‘I often volunteer 

to participate in English lessons’), a total of ten items. In general, we can see that 

the most chosen option is rate 3, an intermediate punctuation. However, in items 

e (‘I want to work hard in English lessons’) and i (‘I feel I am making progress in 

English’), j (‘I believe I will get good grades in English this term’) the most selected 

option is rate 4, denoting a more positive attitude regarding these statements. 
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Figure 1. Students’ answers regarding positive attitudes towards the English subject. 

 Therefore, as can be seen in the following figure, slightly more than half of 

all students asked chose rate 3 (29% of them selected this option) or rate 4 (a 

total of 22% of the students chose this option). Then, option 5, which was used 

to indicate complete agreement with the statements presented, was the third 

most chosen option, given that 20% of the students selected it. Finally, options 2 

(selected by 17% of the students) and 1 (elected by 12% of them) were the least 

chosen scales. Therefore, these percentages indicate that the students have a 

positive perception of the English subject. 

 

Figure 2. Percentages of the students’ answers regarding positive attitudes towards the English 

subject. 
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 Regarding the items related to negative attitudes towards the English 

subject, figure 3 presents the results obtained. These items were g (‘Learning 

English at school is a burden for me’), n (‘I am worried about my ability to do well 

in English this term’), o (‘I get very worried if I make mistakes during English 

lessons), p (‘I am afraid that my classmates will laugh at me when I have to speak 

in English lessons’), q (‘I feel more nervous in English class than in my other 

classes’) and r (‘English is a very difficult subject for me’), making a total of six 

elements. Taking a look at figure 3, it can be seen that, generally, the most chosen 

option in almost all items corresponds to rate 1, which was used to indicate a 

clear rejection of the given statement. Thus, it can be concluded that students do 

not agree with these statements which present negative positions concerning the 

English subject and, when comparing these results to those of figure 1, that they 

have a favourable attitude towards the English subject. Moreover, the results for 

item p (‘I am afraid that my classmates will laugh at me when I have to speak in 

English lessons’), with a great majority of students having chosen rate 1 and just 

four of them having selected rate 5, it can be concluded that the classroom 

environment is, in general, friendly and positive. 

 

Figure 3. Students’ answers regarding negative attitudes towards the English subject. 

 Thus, the results show a clear consistency, as can be seen in figure 4. 

Slightly more than half of the students (51,44%) chose rate 1, denoting a rejection 

for these negative statements. Moreover, with a sixth (6,52%) of the answers 
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being 5, we can assume that only a minority of the students perceive the English 

subject adversely. 

 

Figure 4. Percentages of the students’ answers regarding negative attitudes towards the English 

subject. 

 Moving on to the suppositions about the students’ future selves, which 

Dörnyei (2009) claimed were crucial for any L2 learner, figure 5 shows the results 

extracted from the students’ answers. This set of items was formed by two 

elements, item h (‘Learning English will be useful for me in the future’) and l (‘I 

am sure that one day I will be able to speak English’). As can be seen in the 

following figure, the vast majority of the students selected rate 5 in both items, 

which means that they agree with these statements. 
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Figure 5. Students’ answers regarding their suppositions about their future selves. 

 Thus, the percentages in figure 6 show how the vast majority of the 

students (more than 70% of them) chose rate 5. Thus, it can be extracted without 

any doubt that they believe in their future possibilities concerning the English 

language and their own abilities. Significantly, very few students, with only 1,44% 

of the answers, rated these questions with the lowest option, 1. 

 

Figure 6. Percentages of the students’ answers regarding their suppositions about their future 

selves. 

 Finally, the results from the questions concerning the use of ICT tools in 

the classroom can be observed in figure 7. This set of items are formed by item 
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s (‘We normally use ICTs in the English class’), t (‘I enjoy lessons on a computer, 

tablet or smartphone’), u (‘The teacher uses the computer, whiteboard, projector, 

etc. in class’), v (‘I think that the more often teachers use ICTs, the more I will 

enjoy school’), w (‘I can learn more from books than from ICTs’), x (‘My high 

school is well-equipped in terms of ICTs) and y (‘I would like to use social media 

(like blogs, Facebook, Twitter…) to perform school tasks’). The answers, in these 

case, offer more variation than the other set of questions. For instance, in items 

t, u, v and y, the most chosen option is rate 5. However, the most selected option 

in item x is rate 1. These results seem to indicate that students agree with only 

some of the statements of this group. 

 

Figure 7. Students’ answers regarding the use of ICT tools in the classroom. 

 In fact, as it can be observed in figure 8, the rates which were the most 

selected ones are option 5, with almost a third of the answers (30,01%), and 

option 3, with slightly more than 20% of the responses. Then, we can assume 

that a significant number of students think positively regarding the use of ICT 

tools in class, but it is not a consistent option. In fact, rate 1 was selected by 

almost 15% (14,69%) of them. 
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Figure 8. Percentages of the students’ answers regarding the use of ICT tools in the classroom. 

 As it was mentioned before, another group of students took part in the 

study as a “control group”. These 15 students answered the same questionnaire, 

and the results will be displayed below. Figure 9 shows the results of the first set 

of items, those concerning questions about the students’ positive attitudes 

towards the English subject. These items are a (‘I wish we had more English 

lessons at school’), b (‘I enjoy my English lessons’), c (‘English is one of my 

favourite subjects at school’), d (‘When the English lesson ends, I often wish it 

could continue’), e (‘I want to work hard in English lessons’), f (‘I enjoy my English 

lessons because what we do is easy for me’), i (‘I feel I am making progress in 

English’), j (‘I believe I will get good grades in English this term’), k (‘I often 

experience a feeling of success in my English lessons’) and m (‘I often volunteer 

to participate in English lessons’). Taking a look at the distribution of their 

answers, it can be seen that rate 2 is the most selected option. Moreover, it is 

also significant the fact that rate 5 is often not chosen at all. 
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Figure 9. Control group answers regarding positive attitudes towards the English subject. 

 Taking a look at figure 10, it can be seen that more than a third of the 

students (with 38% of the answers) chose rate 3, followed by a slightly lower 

percentage of the students (34% of them) who chose rate 2. Thus, it can be 

extracted that the control group students perceive the English subject in not quite 

positive terms. 

 

Figure 10. Percentages of the control group answers regarding positive attitudes towards the 

English subject. 

 Moving on to the second set of questions, those concerning the negatives 

attitudes regarding the English subject, figure 11 shows how the answers were 
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distributed. This second set of elements is formed by items g (‘Learning English 

at school is a burden for me’), n (‘I am worried about my ability to do well in 

English this term’), o (‘I get very worried if I make mistakes during English 

lessons), p (‘I am afraid that my classmates will laugh at me when I have to speak 

in English lessons’), q (‘I feel more nervous in English class than in my other 

classes’) and r (‘English is a very difficult subject for me’). Most students selected 

rate 1, and rate 5 was only chosen in question o (‘I get very worried if I make 

mistakes during English lessons) by three of the students. 

 

Figure 11. Control group answers regarding negative attitudes towards the English subject. 

 In this case, and as can be observed in figure 12, the most selected option 

was rate 1, with 30% of the answers. Then, rate 2 was chosen by more than 26% 

of the students, while rate 3 and 4 obtained exactly the same percentage, 20%. 

Finally, only 3% of the students selected the highest rate. Thus, we can conclude 

that, in general, the students of the control group do not have a negative position 

concerning the English subject. 
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Figure 12. Percentages of the control group answers regarding negative attitudes towards the 

English subject. 

 Regarding the two questions which made reference to the future 

representations of the students’ L2 selves, which were items h (‘Learning English 

will be useful for me in the future’) and l (‘I am sure that one day I will be able to 

speak English’), figure 13 shows the distribution of their answers. The most 

chosen option for the first item (h, ‘Learning English will be useful for me in the 

future’) was rate 5, which indicates that the students agree with the statement. 

However, the results for the other element (l, ‘I am sure that one day I will be able 

to speak English’) show more variation. Indeed, rate 5 was not selected at all, 

and exactly the same number of students chose rate 2 and rate 4. Thus, it seems 

to indicate that the students do not really believe in their abilities to master the 

language in the future. 
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Figure 13. Control group answers regarding their suppositions about their future selves. 

 With 40% of the answers, the most chosen option was rate 5, followed 

closely by rate 4, with 30% of the responses. Significantly, rate 1 was not chosen 

at all. Nevertheless, taking into account that rate 2 obtained 20% of the answers, 

it can be concluded that this set of elements offers great variation. 

 

Figure 14. Percentages of the control group answers regarding their suppositions about their 

future selves. 

 Finally, figure 15 shows how the answers to the questions concerning the 

use of ICT devices in the EFL classroom are distributed. This set of elements was 

formed by item s (‘We normally use ICTs in the English class’), t (‘I enjoy lessons 
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on a computer, tablet or smartphone’), u (‘The teacher uses the computer, 

whiteboard, projector, etc. in class’), v (‘I think that the more often teachers use 

ICTs, the more I will enjoy school’), w (‘I can learn more from books than from 

ICTs’), x (‘My high school is well-equipped in terms of ICTs) and y (‘I would like to 

use social media (like blogs, Facebook, Twitter…) to perform school tasks’). The 

great variation in their answers can be observed in the following figure. For 

instance, rate 5 is the most selected option only in question u (‘The teacher uses 

the computer, whiteboard, projector, etc. in class’), and rate 1 is the most chosen 

option in question y (‘I would like to use social media (like blogs, Facebook, 

Twitter…) to perform school tasks’). 

 

Figure 15. Control group answers regarding the use of ICT tools in the classroom. 

 As it can be seen in figure 16, more than a third (34.28%) of the students 

chose rate 5. Nevertheless, the second most chosen option was rate 2, with more 

than 25% of the answers. Thus, this set of questions shows significant variation. 
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Figure 16. Percentages of the control group answers regarding the use of ICT tools in the 

classroom. 

3.2.2. Classroom blog 

For the purposes of this study, a blog was created following all the suggestions 

extracted from the literature review. First, an account was set up on the site 

wordpress.com, which allows the blog to be set up as private and, thus, only a 

selected group of users can have access to it. The next step was to let the 

students know what all this project was about, so they were told to visit the page 

and create a user in order to be able to participate. Several sessions distributed 

throughout the intervention were devoted to making sure that they became 

familiar with this kind of platform and to solve doubts regarding the main project, 

which will be explained later.  

 Image 1 shows a screenshot of the main site, where different labels can 

be observed on the menu, one for each of the levels: 2nd of ESO, 3rd of ESO and 

4th of ESO. 
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Image 1. Blog’s main site. 

 The justification for this distribution lays on the fact that the materials and 

resources used in class were uploaded on the blog, such as videos, links to other 

blogs or reminders. Then, if the different levels are clearly separated, it becomes 

much easier for the students to find what they are looking for. For instance, image 

2 shows a blog entry displaying a video which was part of a lesson in 2nd of ESO, 

and which was then uploaded to the blog. The vocabulary topic that they were 

dealing with at that moment was ‘crime’. Thus, an extract from a well-known 

British TV series (BBC, 2016) was used to put the words they had learnt in 

context. 

 

Image 2. 2nd of ESO blog entry. 
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 Regarding the main project of this study, it is worth mentioning that the 

students are asked to perform a role-play in front of their classmates at the end 

of each unit. They must include all the contents which have been seen throughout 

the unit, and this serves as the oral test. From what it could be observed, many 

of the students showed a significant lack of interest, and a high number of them 

did not put much effort in successfully accomplishing the task. Thus, it was 

evident that, apart from other factors, motivation (or, perhaps more specifically, 

the lack of it) was a key issue. 

 Therefore, an alternative was presented: they still had to perform a role-

play (since the rules of the English and German department were clear) but 

instead of memorising the dialogue and representing it in class, they ought to 

create a video. In this way, they could make use of the ICT tools which were 

already familiar to them while their creativity was boosted. 

 Moreover, taking into account the type of task they were asked to do, it 

was thought that perhaps the best way to encourage the students to engage in 

the activity was to record a video explaining all the instructions for the task. Image 

3 shows the blog entry in which the video2 with the information was uploaded. 

 

Image 3. Oral test instructions. 

                                                 
2 Oral test instructions - https://youtu.be/1Ym58HsZOsQ  

https://youtu.be/1Ym58HsZOsQ
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 The response of most of the students was enthusiastic from the very 

beginning. Only a few of them felt slightly self-conscious but, in the end, they 

accepted the task. The levels of participation were extremely favourable and all 

the students completed and submitted the task. 

3.2.3. Other activities using ICT tools 

Apart from the classroom blog, other activities using ICT tools were designed in 

order to try to prove the hypothesis which this study is concerned about. For 

instance, a quiz was created using the educational platform Kahoot, which allows 

students to answer the questions of a test using smartphones or laptops. This 

quiz, in particular, was not devoted to testing their knowledge, but to knowing their 

opinions about the use of social media and ICT devices. As it has been mentioned 

before, according to some authors part of a teacher’s duty is to make sure that 

the students know how to make a good use of all these tools and devices. 

 Images 4 to 6 are screenshots of some of the questions that the students 

were asked to answer. 

 

Image 4. Kahoot question example. 
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Image 5. Kahoot question example. 

 

Image 6. Kahoot question example. 

 After each question, there was a discussion of the results. Thus, the 

teacher was able to emphasise the aspects which she considered needed further 

comment, with the aim of promoting a responsible use of the Internet, social 

media and ICT devices. 

 Another of the activities which were designed for this purpose involved the 

use of smartphones as well. In this case, students were asked to invent a 

collective story using the application WhatsApp. A group chat was created, and 

the students were randomly given a number to mark the order of the intervention. 
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Then, the teacher started the narrative with the following sentence: “On Saturday 

morning, while I was walking my dog in town, there was an incident”. The aim of 

the activity was that, in turns, the students provided one or two sentences to 

follow the story. 

 Furthermore, several videos were presented as complementary activities 

for the contents seen in the unit. After watching them, a discussion was held about 

the topics they covered, with the purpose of developing students’ critical thinking. 

3.2.4. Classroom observations 

During the time that the intervention presented in this paper lasted, a series of 

classroom observations took place. The first aspect which is worth mentioning is 

the ICT equipment which can be found at the high school. Each classroom has a 

computer, an interactive whiteboard, a set of speakers and a projector. It is true 

that the English teachers make use of these devices, mainly to project the digital 

book and help the students follow the lesson. This aspect is directly related to 

question u in the questionnaire (“The teacher uses the computer, whiteboard, 

projector, etc. in class”), which obtained a high punctuation in general.  

 Nevertheless, it is true that the students hardly ever are presented with the 

opportunities to make an active use of these devices, and some of them 

expressed their frustration concerning this aspect. The students were also very 

critical about the high school equipment, an issue related to question x in the 

questionnaire (“My high school is well-equipped in terms of ICTs”), which was 

significantly given a low punctuation. 

 Another important remark would be the fact the Internet connection in the 

high school often does not work, or it is quite slow, which makes certain activities 

almost impossible to be done. Moreover, there are three sets of twenty-five 

notebooks which are available for the teachers to make use of them. However, 

the bad quality of the Internet is a clear disadvantage. When we tried to perform 

the Kahoot activity (which has been explained in a previous section), we 

experienced all these inconvenient drawbacks. Nevertheless, everything worked 

out in the end. 

 It is also worth mentioning that there is limited mobile signal in the high 

school as well. Thus, when it came the time to perform the story using the 
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WhatsApp application (which has also been presented in a previous section), we 

had to find a spot with good signal. We decided to go outside, to the playground, 

and not only the activity could be performed without incidents, but the students 

enjoyed the change of location as well. 

 The positive acceptance which the proposed activities had among the 

students seems to indicate that a right way to enhance their motivation is to 

present them with alternative instruction now and then, as many authors have 

claimed. One would believe that varying the type of activities has an evident 

positive impact on the students and their levels of motivation. 

3.2.5. Teachers’ interviews 

In order to have a complete vision of the situation concerning the use of ICT 

devices in the high school, as well as to rate the level of motivation of the 

students, several interviews with teachers from different departments took place. 

The transcription of these interviews can be found in the section Appendixes. 

 When they were asked about the ICT equipment that is available in the 

classroom, they agreed in the fact that, compared to other schools, this high 

school is quite well-equipped, because a table computer, projector, whiteboard 

and speakers can be found in each of the classrooms. However, they admitted 

that the Internet connection very often does not work and that they cannot rely on 

it when they plan their lessons.  

 In this sense, MA, the Catalan teacher, claimed that she hardly ever uses 

the ICT equipment since she prefers to use the traditional blackboard. On the 

other hand, C and V, the English teachers, claimed that they use it every day. 

This difference may be based on the fact that the English department has the 

digital book installed in every computer, while most other departments do not. In 

fact, MA explained that she only uses the ICT devices when she wants to show 

the students an interesting video, which does not happen frequently. 

 The following question was regarding the use that the students make of 

the ICT tools. C explained that students are not allowed to bring smartphones to 

class. However, she knows that most of them do so and she has tried to 

incorporate them in some of her lessons. Nevertheless, she mentioned that there 

are several inconveniences in using devices such as smartphones in the high 
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school, namely the poor Internet connection and the lack of mobile signal. 

Similarly, MA and V admitted that their students hardly ever make use of ICT 

tools, a vision shared by C. For instance, V stated that she prepares activities 

which require the use of the computer, but she just projects them on the 

whiteboard, and the students complete them in the traditional way (i.e. copying 

them on their notebooks). 

 They were then asked if they believed that incorporation of ICT tools has 

a positive impact on the students’ level of motivation. MA, for instance, said that 

she believes so, that it is proven. However, she feels that she does not have the 

time or the means to implement these tools and devices to her lessons. On the 

contrary, V was not really sure. She explained that the students would probably 

enjoy some tasks which involved ICT tools, but she thinks that this would not 

change their motivation towards the subject in general. Finally, C claimed that, 

indeed, ICT devices play a major role in the students’ degree of motivation, and 

she provided an example of a project that she coordinated the previous year. It 

consisted of the recording of a video, in groups, of the advantages of riding a 

bike. She also mentioned that this project was done together with the Physical 

Education department and that it had positive acceptance among the students. 

 Finally, the last question asked for ways or methods to motivate learners. 

They coincided when they said that lessons needed to be dynamic and enjoyable. 

MA, for instance, claimed that a teacher should not do the same kind of activities 

every day, a vision shared by C, who believed in the importance of trying new 

methods. In addition, MA felt that it was crucial to try to meet all the students’ 

needs. Similarly, C claimed that the students should feel that they were making 

progress. 

3.2.6. Final questionnaire for the students 

After the intervention had taken place, the students were provided with the 

questionnaire again (see table 1) with the purpose to determine if there had been 

any noticeable changes in their levels of motivation, as well as in their perception 

of the use of ICT devices in the EFL classroom.  
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3.2.6.1. Results 

In this section, the results of the final questionnaire are analysed. Figure 17 

shows the answers to the first set of items, those regarding positive attitudes 

concerning the English subject. Taking a look at the questionnaire (see table 1), 

these are items a (‘I wish we had more English lessons at school’), b (‘I enjoy my 

English lessons’), c (‘English is one of my favourite subjects at school’), d (‘When 

the English lesson ends, I often wish it could continue’), e (‘I want to work hard in 

English lessons’), f (‘I enjoy my English lessons because what we do is easy for 

me’), i (‘I feel I am making progress in English’), j (‘I believe I will get good grades 

in English this term’), k (‘I often experience a feeling of success in my English 

lessons’) and m (‘I often volunteer to participate in English lessons’). As we can 

see in figure 17, students mostly selected rates 3, 4 and 5, which seem to indicate 

a positive tendency concerning their attitudes towards the English subject. 

 

Figure 17. Students’ answers regarding positive attitudes towards the English subject. 

 Indeed, as can be seen in figure 18, the answers for this set of questions 

are not unanimous. The most selected option was rate 3, which received almost 

30% of the responses, followed by rate 4 (with more than 25% of the answers) 

and rate 5 (selected by 20% of the students). These results seem to indicate that, 

in general, students have a positive perception and attitude towards the English 

subject. 
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Figure 18. Percentages of the Students’ answers regarding positive attitudes towards the 

English subject. 

 Regarding the negatives attitudes towards the English subject, figure 19 

shows the distribution of the students’ answers. The items belonging to this 

particular set are g (‘Learning English at school is a burden for me’), n (‘I am 

worried about my ability to do well in English this term’), o (‘I get very worried if I 

make mistakes during English lessons’), p (‘I am afraid that my classmates will 

laugh at me when I have to speak in English lessons’), q (‘I feel more nervous in 

English class than in my other classes’) and r (‘English is a very difficult subject 

for me’). Figure 19 shows a dominance of rates 1 and 2 in all the items, especially 

in p (‘I am afraid that my classmates will laugh at me when I have to speak in 

English lessons’) and q (‘I feel more nervous in English class than in my other 

classes’). Therefore, these results seem to indicate that there is a good classroom 

environment. The only exception is item o (‘I get very worried if I make mistakes 

during English lessons’), in which the most selected answer is rate 3, an 

intermediate option. 
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Figure 19. Students’ answers regarding negative attitudes towards the English subject. 

 The percentages in figure 20 show that more than half of the students 

chose rate 1, a result which clearly indicates that they certainly do not have a 

negative perception of the English subject. Significantly, rate 5 was selected by 

only 5% of the students, which allows us to conclude that only a minority of them 

share a negative vision of the subject. 

 

Figure 20. Percentages of the Students’ answers regarding negative attitudes towards the 

English subject. 

 Analysing now the questionnaire items concerning the students’ 

perceptions of their L2 selves, their answers can be seen in figure 21. In this case, 
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only two items are analysed, item h (‘Learning English will be useful for me in the 

future’) and l (‘I am sure that one day I will be able to speak English’). As figure 

21 shows, a great dominance of rate 5 over the rest of options can be observed, 

especially in item h. Thus, these results point to a very positive perception of the 

students’ own abilities regarding their L2 selves. 

 

Figure 21. Students’ answers regarding their suppositions about their future selves. 

 As it happened with the initial questionnaire, the percentages presented in 

figure 22 demonstrate that the students believe in their future possibilities as L2 

speakers. As a matter of fact, rate 5 almost received two-thirds of the answers, 

while rate 1 was selected by slightly more than 1% of the students. 
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Figure 22. Percentages of the students’ answers regarding their suppositions about their future 

selves. 

 Finally, figure 23 displays the students’ answers to the questions regarding 

their attitudes concerning the use of ICT tools and devices in the classroom. Here, 

items s (‘We normally use ICTs in the English class’), t (‘I enjoy lessons on a 

computer, tablet or smartphone’), u (‘The teacher uses the computer, whiteboard, 

projector, etc. in class’), v (‘I think that the more often teachers use ICTs, the more 

I will enjoy school’), w (‘I can learn more from books than from ICTs’), x (‘My high 

school is well-equipped in terms of ICTs) and y (‘I would like to use social media 

(like blogs, Facebook, Twitter…) to perform school tasks’) are involved. As can 

be seen in figure 23, students’ answers in this case show greater variation than 

in other sets of items. For instance, item u (‘The teacher uses the computer, 

whiteboard, projector, etc. in class’) obtained a vast majority of rate 5 answers, 

while items w (‘I can learn more from books than from ICTs’) and x (‘My high 

school is well-equipped in terms of ICTs) were punctuated more negatively, 

mostly rates 1 and 2. Thus, it can be concluded that the students’ attitude towards 

the use of ICT devices in the classroom depend mostly on particular aspects. 
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Figure 23. Students’ answers regarding the use of ICT tools in the classroom. 

 As displayed in figure 24, the most selected answer was rate 5, with almost 

a third of the students choosing it. In addition, rate 3 obtained 25% of the answers. 

Thus, these percentages seem to indicate that, in general, students consider the 

use of ICT devices in the classroom in a positive way. Nevertheless, and as it has 

been observed in the previous figure (figure 23), students consider some aspects 

in a much more positive way than others, a fact which allows us to justify the great 

variation of the answers for this particular set of items. 

 

Figure 24. Percentages of the students’ answers regarding the use of ICT tools in the 

classroom. 
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 Furthermore, the control group was asked to answer the questionnaire 

again as well. The results obtained will be displayed below. First, figure 25 shows 

how their answers for the first set of items (those concerning positive attitudes 

towards the English subject) were distributed. These were items a (‘I wish we had 

more English lessons at school’), b (‘I enjoy my English lessons’), c (‘English is 

one of my favourite subjects at school’), d (‘When the English lesson ends, I often 

wish it could continue’), e (‘I want to work hard in English lessons’), f (‘I enjoy my 

English lessons because what we do is easy for me’), i (‘I feel I am making 

progress in English’), j (‘I believe I will get good grades in English this term’), k (‘I 

often experience a feeling of success in my English lessons’) and m (‘I often 

volunteer to participate in English lessons’). Figure 25 indicates a dominance of 

rate 3 among the rest of option, with the exception of the answers in items d 

(‘When the English lesson ends, I often wish it could continue’) and m (‘I often 

volunteer to participate in English lessons’), in which rate 3 was not selected at 

all and most answers belong to rate 2. 

 

Figure 25. Control group answers regarding positive attitudes towards the English subject. 

 The percentages displayed in figure 26 show how slightly more than one-

third of the answers belong to rate 3, and that a third of them belong to rate 2. In 

contrast to the main group of the study, the control group did not have such a 

positive attitude towards the English subject. For instance, rate 5, the highest 
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option available, was selected by just 6% of the students. Nevertheless, it is also 

worth mentioning that the lowest rate was selected by only 8% of them. 

 

Figure 26. Percentages of the control group answers regarding positive attitudes towards the 

English subject. 

 Regarding the set of questions related to the negative attitudes towards 

the English subject, figure 27 shows how the answers of the control group were 

distributed. In this case, items g (‘Learning English at school is a burden for me’), 

n (‘I am worried about my ability to do well in English this term’), o (‘I get very 

worried if I make mistakes during English lessons’), p (‘I am afraid that my 

classmates will laugh at me when I have to speak in English lessons’), q (‘I feel 

more nervous in English class than in my other classes’) and r (‘English is a very 

difficult subject for me’) were taken into account. The distribution presented in 

figure 27 indicates that, in half of the questions, the most selected option was rate 

1. Moreover, rate 5 was only selected in one item (o, ‘I get very worried if I make 

mistakes during English lessons’). 
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Figure 27. Control group answers regarding negative attitudes towards the English subject. 

 Thus, as figure 28 shows, the most chosen option by the students was rate 

1, with almost a third of the answers. Significantly, rate 5 was the least chosen 

one, presenting a percentage of only 3%. Therefore, this distribution seems to 

indicate that they do not share a negative perception of the English subject, 

although it is true that it is slightly more pessimistic than the perception offered 

by the main group. 

 

Figure 28. Percentages of the control group answers regarding negative attitudes towards the 

English subject. 
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 Regarding the students’ perceptions of their future L2 selves, figure 29 

displays their answers. Here, two items are involved, h (‘Learning English will be 

useful for me in the future’) and l (‘I am sure that one day I will be able to speak 

English’). The answers for the first item (h, ‘Learning English will be useful for me 

in the future’) are really positive, with most of them being rate 5. However, the 

other item (l, ‘I am sure that one day I will be able to speak English’) did not 

receive such positive values. In fact, rate 5 was only selected by one of the 

students. Thus, this distribution of the results seems to indicate that students see 

English as a useful tool for them in the future, but they are not so sure about their 

own abilities to become successful L2 users in the future.  

 

 Figure 29. Control group answers regarding their suppositions about their future selves. 

 As it can be seen in figure 30, most of the students chose rate 5 with more 

than 40% of the answers and, significantly, none of the students chose rate 1. 

Nevertheless, in contrast with the results of the other group of students, the 

results indicate that their perceptions concerning their own capacities and abilities 

to become successful L2 users are substantially less positive. 
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Figure 30. Percentages of the control group answers regarding their suppositions about their 

future selves. 

 Finally, figure 31 presents the distribution of the results for the set of 

questions regarding the use of ICT tools and devices in the classroom. In this 

case, items s (‘We normally use ICTs in the English class’), t (‘I enjoy lessons on 

a computer, tablet or smartphone’), u (‘The teacher uses the computer, 

whiteboard, projector, etc. in class’), v (‘I think that the more often teachers use 

ICTs, the more I will enjoy school’), w (‘I can learn more from books than from 

ICTs’), x (‘My high school is well-equipped in terms of ICTs) and y (‘I would like to 

use social media (like blogs, Facebook, Twitter…) to perform school tasks’) are 

considered. As it has happened before, this set of items is the one who offers a 

greater variation. For instance, rate 5 was the most chosen option in item u (‘The 

teacher uses the computer, whiteboard, projector, etc. in class’), while rate 1 was 

the most selected one in item y (‘I would like to use social media (like blogs, 

Facebook, Twitter…) to perform school tasks’). In addition, rate 1 was not 

selected at all in items t (‘I enjoy lessons on a computer, tablet or smartphone’), 

u (‘The teacher uses the computer, whiteboard, projector, etc. in class’), w (‘I can 

learn more from books than from ICTs’) and x (‘My high school is well-equipped 

in terms of ICTs). 
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Figure 31. Control group answers regarding the use of ICT tools in the classroom. 

 Therefore, the percentages displayed in figure 32 show that more than a 

third of the students chose rate 5, which means that, in general, they have a 

positive perception of the use of ICT tools and devices in the classroom. However, 

it is true that the second most chosen option is rate 2 with 25% of the answers, a 

fact that adds to the difference of opinion between the control group and the main 

group of the study, the latter having a much more positive perception of the same 

issue. 

 

Figure 32. Percentages of the control group answers regarding the use of ICT tools in the 

classroom. 

s t u v w x y

5 3 6 12 3 3 6 3

4 0 0 3 0 0 7 0

3 3 3 0 3 6 2 0

2 6 6 0 6 6 0 3

1 3 0 0 3 0 0 9

0

2

4

6

8

10

12

14

16

1 2 3 4 5

14,33%

25,66%

16,20%

9,53%

34,33%

1 2 3 4 5



 

48 

 

3.3. Discussion of the results 

After having analysed the results of the questionnaires, it is time to determine if 

the differences between the initial questionnaire and the final one are significant 

or not. In order to do so, a t-test was performed. The average of the answers of 

the group who carried out the ICT experience in both questionnaires was 

compared, which can be seen in table 2. Thus, the average for each item of the 

questionnaire (see table 1) was calculated, first with the results obtained in the 

initial questionnaire and then with those of the final one. 

Questionnaire 

item 

Initial 

questionnaire 

Final 

questionnaire 

a 3 3,11594 

b 3,34783 3,49275 

c 2,86957 2,91304 

d 2,5942 2,66666667 

e 3,4058 3,56521739 

f 3,15942 3,20289855 

g 1,84058 1,76811594 

h 4,69565 4,75362319 

i 3,92754 4,04347826 

j 3,68116 3,73913043 

k 3,04348 3,20289855 

l 4,28986 4,23188406 

m 3,13043 3,30434783 

n 2,14493 2,07246377 

o 2,49275 2,62318841 

p 1,85507 1,66666667 

q 1,81159 1,65217391 

r 2,21739 2,07246377 

s 2,95652 3,08695652 

t 3,68116 3,7826087 

u 4,66667 4,69565217 

v 4,01449 3,94202899 

w 2,27536 2,37681159 
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x 2,01449 2,20289855 

y 3,27536 3,37681159 

Table 2. Main group averages of the questionnaire results. 

 After running the t-test, this comparison obtained a result of 0,04662. To 

be considered significant, it should be lower than 0,05 (p <0,05). Thus, it can be 

concluded that the variation between the results is indeed significant enough to 

demonstrate the outlined hypothesis. 

 However, it would be interesting to analyse each set of items and 

determine whether any of them is more significant than the others. For this 

reason, the different groups of items from the questionnaire and their results are 

broken down below.  

 The first items which are analysed in more detail are those concerning 

positive attitudes towards the English subject: a (‘I wish we had more English 

lessons at school’), b (‘I enjoy my English lessons’), c (‘English is one of my 

favourite subjects at school’), d (‘When the English lesson ends, I often wish it 

could continue’), e (‘I want to work hard in English lessons’), f (‘I enjoy my English 

lessons because what we do is easy for me’), i (‘I feel I am making progress in 

English’), j (‘I believe I will get good grades in English this term’), k (‘I often 

experience a feeling of success in my English lessons’) and m (‘I often volunteer 

to participate in English lessons’). The result obtained with the t-test was 

0,0000819. Since it is lower than 0,05, we can conclude that the differences are 

significant and, therefore, that the ICT intervention had a positive impact on the 

students’ attitudes towards the subject. 

 Moving on to the negative attitudes concerning the English subject items 

g (‘Learning English at school is a burden for me’), n (‘I am worried about my 

ability to do well in English this term’), o (‘I get very worried if I make mistakes 

during English lessons’), p (‘I am afraid that my classmates will laugh at me when 

I have to speak in English lessons’), q (‘I feel more nervous in English class than 

in my other classes’) and r (‘English is a very difficult subject for me’) were taken 

into account. After running the t-test between the average results for the initial 

questionnaire (pre-intervention) and the final one (post-intervention), the result 

obtained was 0,132616029. Although this result indicates that there is no 
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significant difference between the students’ negative perceptions towards the 

subject, it is true that in the post-intervention questionnaire they have given these 

statements even lower rates, meaning that their vision of the subject is less 

negative, even though not significant enough. 

 Taking into account the questionnaire elements concerning the students’ 

perceptions of their future L2 selves, two items are involved: h (‘Learning English 

will be useful for me in the future’) and l (‘I am sure that one day I will be able to 

speak English’). The result obtained with the t-test was 0,999984901 and, again, 

this indicates that there is no significant difference. 

 Finally, and taking a look at the items concerning the use of ICT tools in 

the classroom, elements s (‘We normally use ICTs in the English class’), t (‘I enjoy 

lessons on a computer, tablet or smartphone’), u (‘The teacher uses the 

computer, whiteboard, projector, etc. in class’), v (‘I think that the more often 

teachers use ICTs, the more I will enjoy school’), w (‘I can learn more from books 

than from ICTs’), x (‘My high school is well-equipped in terms of ICTs) and y (‘I 

would like to use social media (like blogs, Facebook, Twitter…) to perform school 

tasks’) were considered. The result obtained after running the t-test was 

0,038766087. In this case, we can conclude that there is significant difference 

between the students’ views pre- and post-intervention. Therefore, the 

intervention using ICT tools has improved the students’ consideration of the use 

of this kind of devices in the classroom, as the results in the post-intervention 

questionnaire are significantly higher than in the pre-intervention one. 

 To take this statement further, the average of the results from the control 

group was analysed as well, which can be seen in table 3. The result extracted 

was 0,25159. Thus, these results do not show significant variance (p >0,05). 

Questionnaire 

item 

Initial 

questionnaire 

Final 

questionnaire 

A 2,6 2,8 

B 3 2,9333333 

C 2,5 2,46666 

D 2,8 1,8 

E 3,4 3,4 
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F 2,6 2,6 

G 1,8 1,86666 

H 4,8 4,8 

I 3,2 3,2 

J 2,8 2,8 

K 3 3 

L 3 3,1333333 

M 2,8 2,8 

N 2,4 2,4 

O 3,8 3,8 

P 2,2 2,133333 

Q 1,6 1,666666 

R 2,6 2,6 

S 2,6 2,6 

T 4,8 3,4 

U 4,8 4,8 

V 2,6 2,6 

W 3 3 

X 4,2 4,266666 

Y 2 2 

Table 3. Control group averages of the questionnaire results. 

 Furthermore, and taking a closer look at some key items on the 

questionnaire, it can be seen how the students’ considerations and perceptions 

have slightly improved. Based on the averages of the main group (i.e. the one 

who carried out the ICT intervention) presented in table 2, it can be observed that 

their responses for the items regarding positive attitudes towards the English 

subject have boosted. For instance, looking1 at item i (“I feel I am making 

progress in English”) obtained an average of 3,92 in the initial questionnaire and 

4,04 in the final one. Item d (“When the English lesson ends, I often wish it could 

continue”) obtained an initial average of 2,59, while in the final questionnaire it 

was 2,66. Similarly, item j (“I believe I will get good grades in English this term”) 

got an initial score of 3,68 and a final one of 3,73. These rising averages, even if 
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they are modest, indicate that students’ perceptions towards the subject have 

improved. 

 Regarding those items related to the negative aspects towards the English 

subject, significant variation can be found in certain items. One example is item 

g (“Learning English at school is a burden for me”), which obtained an average 

of 1,84 in the initial questionnaire and 1,76 in the final one. The fact that the 

average has decreased indicates that the students’ consideration towards this 

statement is even less favourable, denoting a lack of agreement concerning this 

negative assumption in particular. In the same way, item p (“I am afraid that my 

classmates will laugh at me when I have to speak in English lessons”) got an 

average of 1,85 in the initial questionnaire and 1,66 in the final one. Taking into 

account that the main activity of the didactic proposal was to create and record a 

video, the fact that the average has decreased indicates that the students’ 

confidence has not been damaged due to the task, but it has even been boosted. 

However, it is worth reminding that these differences have not resulted significant 

after running the t-test. 

 Finally, taking a look at those items concerning the use of ICT tools in the 

classroom, it can be observed that this improving tendency has been maintained. 

For instance, item t (“I enjoy the lessons on a computer, tablet or smartphone”) 

obtained 3,27 on the initial questionnaire and 3,37 in the final one. Therefore, it 

seems that the proposed activities and task have had a positive impact on the 

students’ impressions. Similarly, item y (“I would like to use social media (like 

blogs, Facebook, Twitter…) to perform school tasks”) obtained an average of 3,68 

in the initial questionnaire and 3,78 in the final one. Thus, it seems to indicate that 

the proposed tasks using the classroom blog have had a decisive impact on 

students’ opinions. 

4. Conclusion 

The aim of this study was to describe and analyse the use of ICT tools in several 

EFL secondary classrooms, taking into account the approaches of both teachers 

and students. Moreover, we attempted to determine if a correlation existed 

between the use of ICT devices and students’ motivation. In order to achieve this, 

a set of observations took place, the students were provided with a questionnaire, 
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and several teachers were interviewed. Furthermore, a didactic proposal which 

involved the use of ICT tools and devices was held. All these research materials 

have helped us to reach several conclusions regarding the use of ICT tools and 

devices in the educational context as well as their impact on students’ motivation. 

 First of all, the availability of ICT equipment in the high school in which this 

study took place is worth mentioning. Each classroom is well-equipped regarding 

ICT devices. However, the poor quality of the Internet connection, along with the 

fact that these devices are only used by the teachers, contribute to the negative 

perception and consideration that the students have, which has been shown in 

their answers from the questionnaires. 

 Another important aspect is related to the students’ levels of motivation. 

Even though the results of the questionnaires denoted a typical degree of 

motivation, the truth was that most of the students did not even prepare or carry 

out certain tasks, especially those concerning oral production. Nevertheless, 

when they were presented with the didactic proposal, the vast majority of the 

students showed their enthusiasm. In fact, the main task of the project (which 

involved the creation of a video) was fulfilled by all of them without exception. 

 Furthermore, the teachers’ views and perceptions have also been 

discussed. The teachers who have participated in this study have admitted that 

they do not really provide the students with enough opportunities to make use of 

the ICT tools which they have available. In addition, when they were asked about 

strategies to motivate their students, their answers show how difficult it is to keep 

students motivated at all times. They consider the ICT devices as effective tools 

to maintain students’ motivation, but they feel that they have to be careful not to 

overuse them. 

 Finally, regarding the didactic proposal which was the main point of this 

study, it is worth mentioning that it had great acceptance among all students. In 

fact, the levels of participation offer no doubts with all of them having created and 

submitted a video. Moreover, the positive results of the intervention can be 

observed in the t-test, which has shown significant variance, particularly in the 

positive perception of the subject and the use of ICT devices in the classroom. In 

addition, it has to be considered that this intervention only lasted two months. 
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Thus, further research would be useful to try to confirm if the correlation between 

the use of ICT devices in the classroom and students’ motivation is maintained in 

a longer intervention. It would also be interesting to identify which interventions, 

in particular, have a greater impact on the students’ levels of motivation. 

Furthermore, a key question concerns the teachers’ abilities to motivate learners, 

and it would be appealing to establish a correlation between effective teaching 

strategies and students’ levels of motivation. 
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6. Appendix 

6.1. Blog entries 

In this subsection, the rest of the blog entries will be presented. 
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6.2. Kahoot activity 

Here, the rest of the screenshots of the Kahoot activity which was performed in 

class will be presented. 
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6.3. Teachers’ interviews 

In this section, they are presented the transcriptions of the interviews with three 

teachers from different departments of the IES Santa Margalida. The first 

interview corresponds to C, EFL teacher. 

- Good morning, C. I will ask you some questions regarding the use of ICT 

tools in the classroom, as well as some others concerning the students’ 

levels of motivation. First of all, do you think that your high school is well-

equipped in terms of ICT tools and devices? 

- Well, speaking from the experience, I can tell you that, in comparison, this 

high school offers… well, is much better equipped than some others I have 

been to in the past. Last year, for example, I was in Valencia and there you 

couldn’t find all the equipment that we have here. But it is true that the 

Internet connection does not work really well and sometimes you need to 

take that into account when you plan your lessons. 

- How often do you make use of these devices? Could you give me some 

examples? 

- Every day. We have the digital books installed in every computer, and you 

can project them so that the students follow the lesson. And sometimes I 

use them to show the kids some videos, or we play some music… 

- Do your students make use of these ICT devices? 

- I am the one who usually controls the computer, so the students do not 

use it. And… well… they are not allowed to bring smartphones or laptops 

to the school, but since they do it anyway, sometimes I have tried to 

prepare some activities that involve these devices. But, you know, with the 

problem of the Internet, and the fact that there is no mobile signal in the 

school… it is really difficult to be innovative here. 

- Do you think the students are more motivated when a task involves ICT 

tools? 
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- Yes, I certainly do. ICT devices play a huge role in their motivation levels. 

For instance, last year I coordinated a project with the P.E. department. 

They had studied the parts of the bicycle and all that… and, yes, they had 

to record a video in groups promoting the use of bicycles. They enjoyed it 

a lot! 

- How do you think we, as teachers, can help students improve their levels 

of motivation? 

- Well, that’s the golden question. From my point of view and my experience, 

you have to try new things every now and then. And, just to be clear, what 

works with one group may not work with another one. Also, you have to 

be sure that you keep changing the type of activities… And, well, they also 

need to feel that they are making progress. 

- Thank you so much for your time and help. 

- Thank you! 

The next teacher who was interviewed was MA, Catalan teacher in the IES Santa 

Margalida. 

- Hello, MA. I am going to ask you some questions regarding the use of ICT 

tools in the classroom, as well as the students’ levels of motivation. The 

first one is: do you think that your high school is well-equipped in terms of 

ICT tools and devices? 

- Hello. Well, I think so. It is true that we have some main shortages, like the 

terrible Internet connection… but in every classroom, there is a computer, 

a projector… so I think it is not bad. 

- How often do you make use of the devices? Can you give some 

examples? 
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- Well… the truth is that I don’t really use them… I prefer to use the 

traditional elements in the classroom, like the blackboard. But if I want to… 

to show them a video I project it 

- Do your students make use of these ICT devices? 

- Not really. 

- And do you think they are more motivated when a task involves the use of 

ICT tools? 

- Well, it is proven. There are many studies that say so. But, I don’t think I 

have enough time to incorporate tasks like these in the curriculum. 

- And the last question: how do you think we, as teachers, can help students 

improve their levels of motivation?  

- It is difficult to ask. I would say that you don’t have to do the same every 

day. Students like moderate changes. And you have to make your lessons 

enjoyable, considering the needs of all the students. 

- Thank you so much, MA. 

- Thank you. 

The last interview was done with V, EFL teacher in IES Santa Margalida as well. 

- Good morning, V. I will ask you some questions regarding the use of ICT 

tools in the classroom, as well as some others concerning the students’ 

degrees and levels of motivation. First of all, do you think that your high 

school is well-equipped in terms of ICT tools and devices? 

- Good morning. Well, I think so. Each classroom has a projector, some 

speakers, a computer… and there are also the library and the ICT room, 

with plenty of computers for the students to make use of them. However, 

it is true that the Internet connection doesn’t always work properly and this 

can be a bit limiting. 
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- How often do you make use of these devices? Can you give me 

examples? 

- Oh, the English department has the digital books for each level in all the 

classrooms… so we use them every day. And I also like to show students 

short videos every now and then. So, yeah, I use them every day. 

- And do your students make use of these ICT devices? 

- Mmm… not really. I am the one who uses it. Well… sometimes I prepare 

special review activities with the computer… but, no, I just project them… 

and the students copy them.  

- Do you think they are more motivated when a task involves ICT devices? 

- I’m not sure… I suppose they probably enjoy some of these tasks… but, 

in the end, if a student is not motivated, ICT doesn’t change that attitude. 

The motivation related my subject, for instance, will be the same. 

- Finally, how do you think we, as teachers, can help students improve their 

motivation levels? 

- Mmm… I think we should surprise them. Lessons need to be dynamic and 

fun. 

- Thanks for your time, V. 

- Thank you, M! 

7. References 

BBC. (2016). Sherlock saves Mrs. Hudson: a scandal in Belgravia [video caption]. 

Retrieved 4th April 2017 from https://youtu.be/ZTf7DDb6KL0  

Bénabou, R., & Tirole, J. (2003). Intrinsic and extrinsic motivation. The Review of 

Economic Studies, 70(3), 489-520. Retrieved 27th April 2017 from 

http://www.w-t-w.org/en/wp-content/uploads/2014/10/Intrinsic-and-

Extrinsic-Motivation.pdf  

https://youtu.be/ZTf7DDb6KL0
http://www.w-t-w.org/en/wp-content/uploads/2014/10/Intrinsic-and-Extrinsic-Motivation.pdf
http://www.w-t-w.org/en/wp-content/uploads/2014/10/Intrinsic-and-Extrinsic-Motivation.pdf


 

65 

 

Brun, M., & Hinostroza, J. E. (2014). Learning to become a teacher in the 21st 

century: ICT integration in initial teacher education in Chile. Journal Of 

Educational Technology & Society, 17(3), 222-238. 

Cebrián de la Serna, M. (coord.), Palomo, R., Ruiz, J. & Sánchez, J. (2009). El 

impacto de las TIC en los centros educativos: ejemplos de buenas prácticas 

(1st ed.). Barcelona: Síntesis. 

Cowie, B. & Jones, A. (2009). Teaching and learning in the ICT environment. In 

L. J. Saha & A. G. Dworkin (Eds.) International Handbook of Research on 

Teachers and Teaching: Part One (volume 21., p. 791-801). New York: 

Springer. 

Decree 34/2015, 15th May, which establishes the secondary education curriculum 

in the Balearic Islands. Official Bulletin of the Balearic Islands, Num. 73, 

2015, 16th May. 

deNoyelles, A. (2013). Analysis in virtual worlds. In K. K. J. Seo (Ed.) Using Social 

Media Effectively in the Classroom: Blogs, Wikis, Twitter, and More (1st ed., 

p. 3-18). New York: Routledge. 

Dörnyei, Z. (1994). Motivation and motivating in the foreign language classroom. 

The Modern Language Journal, 78(3), 273-284. Retrieved 27th January 

2017 from http://www.zoltandornyei.co.uk/uploads/1994-dornyei-mlj-a.pdf 

Dörnyei, Z. (2000). Motivation in action: towards a process-oriented 

conceptualisation of student motivation. British Journal Of Educational 

Psychology, 70(4), 519-538. doi:10.1348/000709900158281 

Dörnyei, Z. (2009). The L2 Motivational Self System. In Z. Dörnyei & E. Ushioda 

(Eds.), Motivation, language identity and the L2 self (pp. 9-42). Bristol: 

Multilingual Matters. Retrieved 27th January 2017 from 

http://www.zoltandornyei.co.uk/uploads/2009-dornyei-mm.pdf 

Dörnyei, Z. (2014). Motivation in second language learning. In M. Celce-Murcia, 

D. M. Brinton & M. A. Snow (Eds.), Teaching English as a second or foreign 

language (4th ed., pp. 518-531). Boston, MA: National Geographic 

Learning/Cengage Learning. Retrieved 27th January 2017 from 

http://www.zoltandornyei.co.uk/uploads/2014-dornyei-cengage.pdf 

http://www.zoltandornyei.co.uk/uploads/1994-dornyei-mlj-a.pdf
http://www.zoltandornyei.co.uk/uploads/2009-dornyei-mm.pdf
http://www.zoltandornyei.co.uk/uploads/2014-dornyei-cengage.pdf


 

66 

 

Farwell, T. M., & Krüger-Ross, M. (2013). Is there (still) a place for blogging in the 

classroom? Using blogging to assess writing, facilitate engagement, and 

evaluate student attitudes. In K. K. J. Seo (Ed.) Using Social Media 

Effectively in the Classroom: Blogs, Wikis, Twitter, and More (1st ed., p. 207-

221). New York: Routledge. 

Franklin, T., & Thankachan, B. (2013). Developing a wiki for problem-based 

online instruction and web 2.0 exploration. In K. K. J. Seo (Ed.) Using Social 

Media Effectively in the Classroom: Blogs, Wikis, Twitter, and More (1st ed., 

p. 80-97). New York: Routledge. 

Ghenghesh, P. (2010). The motivation of L2 learners: does it decrease with age? 

English Language Teaching, 3(1), p. 128-141. 

Guay, F., Vallerand, R. J., & Blanchard, C. (2000). On the assessment of 

situational intrinsic and extrinsic motivation: the situational motivational 

scale (SIMS). Motivation and Emotion, 24(3), 175-213. Retrieved 27th April 

2017 from http://www.lrcs.uqam.ca/papers/105.pdf  

Guilloteaux, M. J., & Dörnyei, Z. (2008). Motivating language learners: a 

classroom-oriented investigation of the effects of motivational strategies on 

student motivation. TESOL Quarterly, 42(1), 55-77. Retrieved 28th January 

2017 from http://www.zoltandornyei.co.uk/uploads/2007-guilloteaux-

dornyei-tq.pdf 

Higgins, E. T. (1996). The “self-digest”: self-knowledge serving self-regulatory 

functions. Journal of Personality and Social Psychology, 71(6), 1062-1083. 

doi:10.1037/0022-3514.71.6.1062 

Highley, T. & Seo, K. K. J. (2013). Blurring the lines: teacher insights on the pitfalls 

and possibilities of incorporating online social media into instructional 

design. In K. K. J. Seo (Ed.) Using Social Media Effectively in the 

Classroom: Blogs, Wikis, Twitter, and More (1st ed., p. 19-33). New York: 

Routledge. 

Juan-Garau, M. & Jacob, K. (2015). Developing English learners’ transcultural 

skills through content- and task-based lessons. System, 54, 55-68. 

Julkunen, K. (2001). Situation- and task-specific motivation in foreign language 

learning. In Z. Dörnyei & R. Schmidt (Eds.), Motivation and Second 

http://www.lrcs.uqam.ca/papers/105.pdf
http://www.zoltandornyei.co.uk/uploads/2007-guilloteaux-dornyei-tq.pdf
http://www.zoltandornyei.co.uk/uploads/2007-guilloteaux-dornyei-tq.pdf


 

67 

 

Language Acquisition (Vol. 23, p. 29-42). Honolulu: National Foreign 

Language Resource Center. Retrieved 6th April 2017 from 

https://books.google.es/books?hl=es&lr=&id=7MELVJorM6AC&oi=fnd&pg

=PR9&dq=gardner+motivation+2001&ots=4GaYJgm9xU&sig=y6qWoftlbo

aPXiGUcBYVACyAxHE#v=onepage&q=gardner%20motivation%202001&

f=false 

Kaware, S. S., & Sain, S. K. (2015). ICT application in education: an 

overview. International Journal Of Multidisciplinary Approach & 

Studies, 2(1), 25-32. 

Kim, S. H. & Xie, Y. (2013). Designing assessments for differentiated instruction 

using social media applications. In K. K. J. Seo (Ed.) Using Social Media 

Effectively in the Classroom: Blogs, Wikis, Twitter, and More (1st ed., p. 169-

189). New York: Routledge. 

Lai, H., & Chen, C. (2011). Factors influencing secondary school teachers’ 

adoption of teaching blogs. Computers & Education, 56(4), 948-960. 

doi:10.1016/j.compedu.2010.11.010 

Liu, S. H. J., & Lan, Y. J. (2016). Social constructivist approach to web-based EFL 

learning: collaboration, motivation, and perception on the use of Google 

Docs. Journal of Educational Technology & Society, 19(1), 171-186. 

Livingstone, S. (2012). Critical reflections on the benefits of ICT in 

education. Oxford Review Of Education, 38(1), 9-24. 

doi:10.1080/03054985.2011.577938 

MacIntyre, P. D., Mackinnon, S. P. & Clément, R. (2009). The baby, the bathwater, 

and the future of language learning motivation research. In Z. Dörnyei & E. 

Ushioda (Eds.), Motivation, Language Identity and the L2 Self (p. 43-65). 

Bristol: Multilingual Matters. Retrieved 9th April 2017 from 

https://books.google.es/books?hl=ca&lr=&id=dy_XBQAAQBAJ&oi=fnd&pg

=PR5&dq=MacIntyre+notion+of+self&ots=SYVLaU5R2e&sig=Qb3nlfnhtIhi

6OwV3h5dm8IGJgo#v=onepage&q=MacIntyre%20notion%20of%20self&f

=false 

McDonough, S. (2007). Key concepts in ELT: motivation in ELT. ELT Journal, 

61(4), 369-371. doi:10,1093/elt/ccm056 

https://books.google.es/books?hl=es&lr=&id=7MELVJorM6AC&oi=fnd&pg=PR9&dq=gardner+motivation+2001&ots=4GaYJgm9xU&sig=y6qWoftlboaPXiGUcBYVACyAxHE#v=onepage&q=gardner%20motivation%202001&f=false
https://books.google.es/books?hl=es&lr=&id=7MELVJorM6AC&oi=fnd&pg=PR9&dq=gardner+motivation+2001&ots=4GaYJgm9xU&sig=y6qWoftlboaPXiGUcBYVACyAxHE#v=onepage&q=gardner%20motivation%202001&f=false
https://books.google.es/books?hl=es&lr=&id=7MELVJorM6AC&oi=fnd&pg=PR9&dq=gardner+motivation+2001&ots=4GaYJgm9xU&sig=y6qWoftlboaPXiGUcBYVACyAxHE#v=onepage&q=gardner%20motivation%202001&f=false
https://books.google.es/books?hl=es&lr=&id=7MELVJorM6AC&oi=fnd&pg=PR9&dq=gardner+motivation+2001&ots=4GaYJgm9xU&sig=y6qWoftlboaPXiGUcBYVACyAxHE#v=onepage&q=gardner%20motivation%202001&f=false
https://books.google.es/books?hl=ca&lr=&id=dy_XBQAAQBAJ&oi=fnd&pg=PR5&dq=MacIntyre+notion+of+self&ots=SYVLaU5R2e&sig=Qb3nlfnhtIhi6OwV3h5dm8IGJgo#v=onepage&q=MacIntyre%20notion%20of%20self&f=false
https://books.google.es/books?hl=ca&lr=&id=dy_XBQAAQBAJ&oi=fnd&pg=PR5&dq=MacIntyre+notion+of+self&ots=SYVLaU5R2e&sig=Qb3nlfnhtIhi6OwV3h5dm8IGJgo#v=onepage&q=MacIntyre%20notion%20of%20self&f=false
https://books.google.es/books?hl=ca&lr=&id=dy_XBQAAQBAJ&oi=fnd&pg=PR5&dq=MacIntyre+notion+of+self&ots=SYVLaU5R2e&sig=Qb3nlfnhtIhi6OwV3h5dm8IGJgo#v=onepage&q=MacIntyre%20notion%20of%20self&f=false
https://books.google.es/books?hl=ca&lr=&id=dy_XBQAAQBAJ&oi=fnd&pg=PR5&dq=MacIntyre+notion+of+self&ots=SYVLaU5R2e&sig=Qb3nlfnhtIhi6OwV3h5dm8IGJgo#v=onepage&q=MacIntyre%20notion%20of%20self&f=false


 

68 

 

McGroarty, M. (2001). Situating second language motivation. In Z. Dörnyei & R. 

Schmidt (Eds.), Motivation and Second Language Acquisition (Vol. 23, p. 

29-42). Honolulu: National Foreing Language Resource Center. Retrieved 

6th April 2017 from 

 https://books.google.es/books?hl=es&lr=&id=7MELVJorM6AC&oi=fnd&pg

=PR9&dq=gardner+motivation+2001&ots=4GaYJgm9xU&sig=y6qWoftlbo

aPXiGUcBYVACyAxHE#v=onepage&q=gardner%20motivation%202001&f

=false 

Mylläri, J., Kynäslahti, H., Vesterinen, O., Vahtivuori-Hänninen, S., Lipponen, L., 

& Tella, S. (2011). Students' pedagogical thinking and the use of ICTs in 

teaching. Scandinavian Journal Of Educational Research, 55(5), 537-550. 

doi:10.1080/00313831.2011.555920 

Mohd Ayub, A. F., Bakar, K. A., & Ismail, R. (2015). Factors predicting teachers' 

attitudes towards the use of ICT in teaching and learning. AIP Conference 

Proceedings, 1682(1), 1-6. doi:10.1063/1.4932473 

Morgan, H. (2015). Creating a class blog: a strategy that can promote 

collaboration, motivation, and improvement in literacy. Reading 

Improvement, 52(1), 27-31. 

Nair, S. S., Tay, L. Y., & Koh, J. L. (2013). Students’ motivation and teachers’ 

teaching practices towards the use of blogs for writing of online 

journals. Educational Media International, 50(2), 108-119. 

doi:10.1080/09523987.2013.795351 

Organic Law 8/2013, 9th December, for the enhancement of the educational 

quality. Official State Bulletin, Num. 295, 2013, 10th December. 

Paliwoda-Pękosz, G., & Stal, J. (2015). ICT in supporting content and language 

integrated learning: experience from Poland. Information Technology For 

Development, 21(3), 403-425. doi:10.1080/02681102.2014.1003521 

Pintrich, P. R., & Schunk, D. H. (2006). Motivación en Contextos Educativos: 

Teoría, Investigación y Aplicaciones (2nd ed.). Madrid: Pearson Educación. 

Pons, B. (2012). Disseny d’un programa de capacitació en competències 

bàsiques TIC per alumnes de secundària. (Unpublished PhD thesis). 

Universitat de les Illes Balears, Espanya. 

https://books.google.es/books?hl=es&lr=&id=7MELVJorM6AC&oi=fnd&pg=PR9&dq=gardner+motivation+2001&ots=4GaYJgm9xU&sig=y6qWoftlboaPXiGUcBYVACyAxHE#v=onepage&q=gardner%20motivation%202001&f=false
https://books.google.es/books?hl=es&lr=&id=7MELVJorM6AC&oi=fnd&pg=PR9&dq=gardner+motivation+2001&ots=4GaYJgm9xU&sig=y6qWoftlboaPXiGUcBYVACyAxHE#v=onepage&q=gardner%20motivation%202001&f=false
https://books.google.es/books?hl=es&lr=&id=7MELVJorM6AC&oi=fnd&pg=PR9&dq=gardner+motivation+2001&ots=4GaYJgm9xU&sig=y6qWoftlboaPXiGUcBYVACyAxHE#v=onepage&q=gardner%20motivation%202001&f=false
https://books.google.es/books?hl=es&lr=&id=7MELVJorM6AC&oi=fnd&pg=PR9&dq=gardner+motivation+2001&ots=4GaYJgm9xU&sig=y6qWoftlboaPXiGUcBYVACyAxHE#v=onepage&q=gardner%20motivation%202001&f=false


 

69 

 

Prieto-Arranz, J.I., Juan-Garau, M. & Jacob, K. (2013). Re-imagining cultural 

identity: transcultural and translingual communication in virtual third-space 

environments. Language, Culture and Curriculum, 26(1), 19-35. 

doi:10.1080/07908318.2012.759585 

Rogers, C. (1969). Regarding learning and its facilitation. In C. Rogers, and H. J. 

Freiberg Freedom to learn. Retrieved 27th April 2017 from 

https://www.panarchy.org/rogers/learning.html  

Ryan, R. M., & Deci, E. L. (2000). Intrinsic and extrinsic motivations: classic 

definitions and new directions. Contemporary Educational Psychology, 25, 

54-67. doi:10.1006/ceps.1999.1020 

Singh, L. (2015). A study on emerging trends in ICT for education. International 

Journal Of Multidisciplinary Approach & Studies, 2(6), 103-108. 

Tindall, D. A. (2013). Designing recorded voice reflection as a pedagogical 

strategy. In K. K. J. Seo (Ed.) Using Social Media Effectively in the 

Classroom: Blogs, Wikis, Twitter, and More (1st ed., p. 47-61). New York: 

Routledge. 

Tondeur, J., Forkosh-Baruch, A., Prestridge, S., Albion, P., & Edirisinghe, S. 

(2016). Responding to challenges in teacher professional development for 

ICT integration in education. Journal Of Educational Technology & 

Society, 19(3), 110-120. 

Uluyol, Ç. & Ṣahin, S. Elementary school teachers’ ICT use in the classroom and 

their motivators for using ICT. British Journal of Education Technology, 

47(1), 65-75. doi:10.1111/bjet.12220 

Warren, S. J., & Wakefield, J. S. (2013). Learning and teaching as communicative 

actions: social media as educational tool. In K. K. J. Seo (Ed.) Using Social 

Media Effectively in the Classroom: Blogs, Wikis, Twitter, and More (1st ed., 

p. 98-113). New York: Routledge. 

Yang, C., & Chang, Y. (2012). Assessing the effects of interactive blogging on 

student attitudes towards peer interaction, learning motivation, and 

academic achievements. Journal Of Computer Assisted Learning, 28(2), 

126-135. doi:10.1111/j.1365-2729.2011.00423.x 

https://www.panarchy.org/rogers/learning.html


 

70 

 

Zayed, N. M. (2016). Special designed activities for learning English Language 

through the application of WhatsApp. English Language Teaching, 9(2), 

199-204. doi:10.5539/elt.v9n2p199 


